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ABSTRACT 



1)his paper bjegins by' outlining six functions of a 



teacher center that are seenl 4s generally accepted and by remarking 
on certaxh realities^ like the overworked teacher and dearth of 
funds^ that are pertinent to establishing a teachet center. The 
ma jority of the' text is devoted to an explanal^ion of a large number 
of specific principles that should be employed in the design ^of a 
center. The following organizational/administrative design principle 
are listed and described: cost effectiveness; optimal use of existin 
facilities^ zuaterials/ and talent; minimal organizational 
intervention in existing channels of communication, authority, and 
decision making; communication among staff ; teacher control of 
administration^ program design, and budget management "to the 
greatest possible extent"; the location of activities" in individual 
classrooms and local schools; and the use of teachers to train other 
tea<:hers. General principles of program design listed .include a call 
for a competency base, self-^assessment , classroom clinics, and 
cotiamunication across subject and grade-levels ampiig teachers, 
(LP/JA) ^ . 
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DEVELOPING A JEACHER CENTER 



The teacher center }s emerging as , one of the more intriguing fdeaS 
In American education. Much of the i-nterest in this concept resides In ' 
the fact that It has not yet been given clear definition. As a result, 
teacher centers are variously defined, each oefinition varying according 
to the political, economic,Vsocia! or educational concerns of 'the individual 
speaker. Some educators see a teacher center as a basis for political 
action aimed at giving teachers more power, autonomy ahd decision making 
capabilities. Some define the teacher center as a "resource center", 
to which teachers can come for materials, as^s^stance, woi'^kshop training, 
and "professional" cohversarfon. Some see teacher centers as district- 
operated training institutes with elaborated organizations and training 
programs designed to bring about more effective implementation of 
curriculum content and methodologies mandated by district planning staff. 
Others define a teacher center as a "place" to whjch teach^ers can escape 
so as "to do their own thing," whether tJiaV may be reading, casual talk, 
or organization of ad hoc workshops for anyone who, might drop in. Some 
educators see a teacher center as -a means of implementing natu^nal or 
l.ocal policy/ and some see the center as a mechanism for developing both- 
Individual teacher performance and a related sense of profess iona IJsm. 
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V^hatever the basis for interest in the teacher center concept, and 
whatever the variations in functions of teacher center operations, there 
is some agreement (at least among those who have entered into public 
duscussion) about what a teacher center is. It is generally agreed 
that, a teacher center is both a place to which teachers can come for 
conversation, work and assistance, and a series of activities carried on 
in the individual schools." As a "place" a teacher center provlSes a 
physical setting for professional activities; it also functions as a 
symbol for devftsloplng a sense of professional identity. Most wrTters 
agree that te*achers badly need an expanded, and partially non-classroom 
image as a basis for a more elaborate and productive profes9+onal self 
definition. — 



Mos^t discussion of thQ -tcachrc^r center coneepi has ^fdcejsed upon the 
act'ivities or progress which characterize a center. Some educators have 
said that a teacher center has pf-imaril;^ a structure of activity, cat^ied 
on in school^s and in* the corftmun i ty , but not localized into a specific 
place. Others have said that the activities of center f'ow from a central 
place'. Whichever view is taken, the activities of the +^acher center are 
a critical dimension ot its definition and define its funcions. 

PRIMARY FUNCTIONS . - . 
• . • ^ ^ •■ 

There seems, I j be general agreement that a teacher center has si 5^' 
primary funcfions': 

L. Asa C { ear i ng^ • House for Dissemination of Information^ Material >• 
f^ Resources and Talent ^ " ' ^• 

In this fuQcti.on the teacher center serves to put teachers 
within a local area in louch v/i throne another, whether th'ey come 
from the same .school or from different schools^ and -lo make it 
* possible for thve teachers to share good ideas, promisi.r/^] practices^, 

problems and materials. The center also br i hgs i nformgr ion^ talent' 
and material resources from without the local area and makes,, 
these available to teachers through the' act i v i t i es and communication 
networks j nto which the center feeds. The clear'rrig hous^ 'function 
is the single'most important characteristic of , the teagher ' center 
for it serves:, 

a) To disseminate new ideas and procedures; 

b) To put teachers into closlc communication with one another, 
wh i I e*enhanc i ng their individual sense of prof ess i'bna I 
orientation; and thereby, 
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c)- To reduce'the sen^se of -anonymity powerlessness and lone- 
. liness which characterizes so mc:ny teachers in ^schoojsctctiay. 



and, 



/ 

d) 



To optimise/the' use of loca! talent by makrng\ it accessible 

^ to ■teache./rs and others whom the center serves. '^>^Thse clearing 

house function presupposes ^development of a common language 

among those whom the center serves, since djssem I nation 

^ of n6W ideas and procedures is both' dependent' upon and , 

contributory to the development qf a common language. This 
. ^ ' \ 

creation of an organized | 

those whom the center services. 

A common language has no value un I ess-^peopTe Have "access d 

to one another, and information can not be disseminated",' 

nor+ajent utilized if people are not 'Mn touch. 

As a Vehicle for Teachers to Come Together- to V/ork CooR^eratiyeiy 
on Solutions of Common Prob I ems 'j 

' ■ ■ ' ' • ■ . ■ ■ ■• I 

The teacher center makes 'i^ po'ssibl^e for teachers to /Imeet for 
purposes of discussion or for/ purposes of methods reyiew and/or • 
development. Improvement -of curhicul um^and tmproverrjLnt of 
•> educational practice is very much dependent upon teachers having^ a) 
, * access to one ^aoothers Fdeas.and b*) the. ass i stance l?f col ieagues 
In so! vi hg^prob I ems and creating new teaching matej^ials. The 
tea'cher- cenle^r is commonly defined as prov id i ng 'anj^ organ Izat iona I 
impetus cind a physical setting for these cooperative efforts* 



3. As A Vehicle for Teachers to Express PROFESS lONA'iji Identity Through 
Efforts Focused on Problef^s of Professional Practice as Opposed 



to Problems of Teacher Welfare* 



^Jn the past teacher associations have principally focused upon- 
\teacher^ salary raises ^nd teacher benef i^s and have done very 
"Kittle to Involve I'ocal teachers- cli recti y and consistent I y:^ in 

\ V ■ IE 

th^ deVe hopment of 'skills, concepts and or i entat i ons' re ! at i ng " ^ 
to d^y to day pr^actice, \'i seems obvious that professional ization 
of teaching will be principal fy biased upon thd development in. . 
teacJier\ of^ attitudes commitments,, language, concepts and self 
* definitioi^s* focused on . teaching practice and . its effect upon 
ch i Idren -and, through children, the ^community at large. This wi I i 
requ I rc^sh i Ktihg discussion and err^has.ls of teacher groups from 
teacher room gossfp, on the one hand,san^d teacher we!. fare, on 
the otKer, to signi'ficant problems of practice- helping teachers 
.to make such a shift, the teacher center should contribute to 

the ^enhancement Qf ' prof ess lona I identity. 

• • . ■» 

* ' \ ■ 

As A Tratning Center, for Both Pre-Servi ce and In-Sepvice' Tegchers' 
" ; --T^ -T— ^ T-Y", 

In this train5nq function, the teacher Center will contribute, 
to furthering ttie professional skills a'nd competencies of teachers, 
already in 'Service. By invoivin^ pre- service teachers in the 
activities of 'the center, in-service teachers can contribute 
substantially to raising the quajity of pre-service training. 

As A Vehicle for Teachers and .NQn^Teachers (e,g. Businessmen , 
Sciehtistsg Skilled Craftsmen/ a rid Others, in the Compnunity) to 
Come Together to Work Cooperat ivel^y on the Developmer t of 
Educat i ona I Prog rams y , • ^ 

i' 

Since the focus of teacher centers in on the .improvement of 
teaching practice and^ curr icu I urn and since the teacher center 
would inevitably organize workshops ^or these purposes, it 
becomes a relatively easy matter for participating teachers to 



seek the consu I tat i ve' and advisory assistance ,o,f the members of 
V the community. A teacher center provides a new organizational 

>^ dimension for such efforts, thereby raising the possibility of 

^ ... 1^ 

•V overcoming existing stereotypes apd^images of school comfnunity 
. , 
relations. 

6. As a^Vehicle for Coordination of Teacher Development Activities 
v^^ith Parent Programs Designed to Facilitate Effective Learnin g 
and Social -Emoti onal Development in Children ^ 

\ An effective teacher center wiil design and implement programs 
which will bring teachers and parents on to comp i fementary '(if 
not col l-aborati ve) courses of action* 



DESIGN PRII^-IPLES 
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Thellreation and development of teacher cen?ters capable of effectfvely, 

implementing' the f u/ict ions 'out 1 ined above is'criticaliy dependent upon 

the extent to vvhich the center design is responsive to a series of realities. 

^ ■ • ■ 'i' , . 

One of the more obvious' real i ties is fiscal. The costs of -financing public 

■» 

education are rising every»month and the ability of local and state agencies 
to mfeet these rising*, costs is decreasing. The resuTt is that implementation 
o'f new. efforts must compete with existing priorities and must also be cost 
effective^ With fundings so critically limited, it becomes ever more ira^. 
portant to make Vesponsibi e decisions about the 'use of money and it is 
increasingly clear that h way must be fourTdxto make such decis ions in terms 
of per pupil benefit for each dollar expended. This means that whatever 
the character of its program, a teacher center will only have fiscal Pife 
so long as tfiosG programs are measurable in terms of behavior output and * 
ii's refatibn ;,to dollar input. • ^ 



fear 



Some Basylc Realities ^ ■ ' ' ' 
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I The second reality is organizational. Teacher centers wij I be created 

cjnd maintained to the e^xtent to^v;^Hch -they require mirtimal changes or 
elaboration of' existing parts of school organization. It is well known 
that the_ social organization of a school is highly resistant to change, and-, 
when threatened, mob t I izes actively ^to inhibit change efforts. Therefore, 
• teacher centers 'must at least in their formative stages, operate within • 
existing organizational operations wherever possible. ThiSi^does not mean 
that \\s operation^ might- l^od to changes in school organization. Such 
changes will, however, ineivitab'y be fhe Tesult .of teachor center •operations 
and not the cSuse. ' ' . ' 

A trvird, and perhaps the most important/ reality, which will determine 
the succes^^or "t a 1 1 ure' of 3--^t;eacher center, is the highly patterned sense 

\\ of non- involvement, isolation and overwork common among Ainerican teachers. ' . 
It has been discovered again and. again that teachers do riot willingly 
participate in. staff development activitfes and they dp not willingly ^' 
involve themselves' in ^d iscussions unless such discussio.n5 are directly - 
focused^<?i^^the' activities in thei.r own individual classrooms. For ^a teacher 

^' center to be. effective, it must design its programs in terms of this 

reality seek ways. to localize the center's efforts into individual , 
schools and classrooms. 

> ' The f i,na! ^real i ty Is one of numbers* For the teacher center to be 

ef'fec1*ive, ^ts programs must be capable of delivering services and oppor- ■ . 
tunities to large numbers of teachers. Most school districts have hundreds, 
or thousands, of teachers. Real changes In education will only come 
about if progr^mai ic and organizational designs can be created which vn I I 
' serve individual teachers, bi5it, will do so on mass scale. While it is true . 
that th'^re^are many interested, committed teachers actively seeking means 
for-sej f- improvement, it is also true that these are^only a smali per- 
centage of the total. A teacher center design which leaves 'alt ini.tiative ' 
to the wi I I'ingness of the individual teacher to travel even shorf distances, 

ERJC -7 , ■ / 



* and to give up personal time for purposes of professional enhance.TieRt will 
reach only a small percentage of the teachers .serving Amer i can ch i Idren. 
Thib means that although) we must provide teachers with the option to 
participate in the "free" teacher centers which are now emerging in some, " 
urbaprx^sreas, we' must also provide systematic opportunities for professional 
development which are brought to. the local school and tothe individual 
teacher in his own classroom. 

These and other- real i^t i es suggest that an effective and viable teacher 
. center capable^of raising^ the quality of education on a district-wide basis 
must be designed in tc^rms of the principles' listed below: 

0 ' 

* /' 

V. • ■ 

A. PRINCIPLES OF ORGANIZATIONAL- ADMINISTRATIVE DESIGN 

i I ) Cost Effectiveness 

The impact of the activities of a teacher center must be measurable 
in terms of per- unit cost. The center's programs must be designed 
to focus on development of observable and measurable changes in 
teacher competency so as to provide a basts for judging the effective- . 
r),(^s of per dol'lar expenditure for results achieved. Cost effect- 
iveness also requires minimizing the expenditure for administrative 
' superstructure, space and equipment. Where money is spent on supplies 
and equipment, it must be earmarked for programs can/able of yielding- 
a high -retorn measured in terms of changes in teaching behavior and" 
pupil learning. The demands o? cost, effectiveness obviate many 
traditional means of in-serviced training, e.g. guest speakers, 
discussion workshops, trave I . etc. New mechanisms must be found 
which focus speci f ica I lynand directly upon the development of measurable 
competencies. • * . ^ ( 
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(2) Qptiina! Use of Exist! ng Faci I ities and Materials 



To be cost effective teacher center programs musf make optima! use of 
■ - existing facilities. This mean?^ extended-^.^ay use of space, buildings, 
equ i pmtHjnt,' etc.. Cost effectiveness also- requires making optima'! use I . 
I of ex'tsting "materials whether these materials be ccm^erGtally produced 
items which have, been purchased from district funds , or v/heth^r they 
may be teacher produced mater i a I s which are capable of r^a-ising .the 
level of professional competenee throughout the d i str ict • sho^u f d they 

' ' * ■ ! ' 1^ * ' ' 

^ . be made available for general use.. Maki,ng te^acher made materials 

available for general use may v/ell jrelease money otherwise neGjrfed . 
for commercial purchase. . . 



•{3) , Optimal Use of Existing Talent 



/ 



One of ,the largest budget items Fn.any schooled! strict is the salary 
budget.. Cost effectiveness requ i res- that peep I e alreacTy on salary . 
should be used effectively wharever possible so as to reduce t^e/heed 
to hire outj^ide consultants. Vhis principle -suggests that teachers 
should be used to ^ train- one another to implement better practices 

i ' ^ 

Which they have cr:eated. . It also suggests that teachens can be.' 

trained in new procedures and* practices and will- help f o . dj ssemi.na'te 

these amongst' themselves. The principle of- 'using exf.sting talent 

has foundat^io^ in prinC|iples of human behavior and organ ization^il 

development' as weli|as in the necessity^ for cost effectiveness^- ' It 

is welt known that teacher listen to each other more readily than 

they listen -to outsiders who "do not understand the local s i tuat i on 'or ^. 

Hhe teacher ^s own problems.". It is also well known that Teachers 

have few mean:*, for professional recogn^i t ion . By us i ng " te-achers to. . 

train each other, ^a teacher center can not only di'sseminate goad 

^> 

pVactices and stimulate d i scussi on' of corrm6n problems' it can provide 

^ .J 

a meohanism for recognitiion of professional achievement and contribution, 



ERIC 



(4) Mj/iimgl Organ i z_a-t,ionaT intervention ' ■* • 

... ' ~\ / ■ ■■ ■■ , . 

■ The success a.na longevity of.-tJ teacher center, indeed of any new' • ' 
■ . : program, i very. muQ-h a question of the extent tb^which it requires*^ 

creatioh of new staff pos i^t ions- and intervenes in existing chSnneis 
- ' of communiCaf ion*, author ity . and deci 5 Pon-mak i na. At least in its 
initial phases ,V "^he 'teacher** center should be- des i anedl in such a., 
i • .way as to utilize existing channelis of -commun i cat i on and exi'sting / 
roles. The center sTio.u[d facM itajte organ izat^i ona I ^ development 
as a result of successful'' programs^, not. require organizational" , , 

change.^ a condition of existencel Proper attentfon to this 
. ^ ^principle will result in planning w'jych bui;Ws\3 teacher center from, 
''the grass-roots^^ teacher activities in "their own c I assroorrrs- and [ 
cooperative efforts^'. ' Organ izattona 1^ deve iopment would, in large 
' measure/ be. a respcinse to demonstrated need."" • ^ • I ■ 

^ j . ■ ■ ' . ■ • ' 

(5) Faci, litate Commut: [ c"at ion Amonq Ex T-sti nq , Staff and Across Existing • 

■ — — ^ — - — ^ — — . — — — ; ■ ' 

; J Proqrams *. " /v \ \ ■ - ■ ^ 

■ ■ ■■ ■ \ /■ I • ' ■ - 

■■ ' ■ • ■ ■■ ^ . * . 

. The teacher center mus^t organizationally, as we^l I as progr^mm^t ica t'l y , 
> . . » ■ \ . ^ 

be structured so as to contribute tq the enhancement of commun J ca t ion- 

and the synthesizing of e><:isting efforts. \ ' . J ' 



(6) Teacher Control 



Administration, program design and b(j'3get management should be- placed 
i.n the hands of the .teachers themselves to thte greatest possible 
extent. Teachers must be helped to accept the\ resporisibi I ity for 
their own professional .development and to acceAt the consequences^ • 
dof tl%ir'own decisions. Administration of a teacher center can be 
hanci led*'by *,an executive committee of . teachers who are made responsible 
to an assife.tant ^super intendant, just as effectively as- by a director 
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who .is, paid 'a high salary. Placing management resppnsib i I j-fi es upon 
tlie teachers has s^TtiDolic value for self-djeHnition'o-P teachers as 
well as pol.itical value in the education community. *.^t 'se^ms liKely 
that- the 'j^udget 'requ i rements for an effective teacher center would 
be lower if teachers are made responsible for investing ;*f^ietr own^ . ^. 
efforts' fnto the center. The teacher center ^wh^ch is 'dependent upon 
teachers'^who are always paid to part ici p^e i 5 costly and possibly 
Incapable of producing substantial results, 

\ ' ' ■, * V'-. ' ' ' . .. 

Programmatic Activities of the Tea cher C enter ' shou I d be Physically 

— ri : ' : : 

Located in the Indi-vidua.i CI assrooms and at the Local Schools to- 

^ 1 — ' ^ • • / ■ ^ 

the Greatest Possible Extent r / 

The reasons for so placing activities have ^ to do with' the. 
characteristics of teachers, problems of \OrTgan i zat iOnal i nterverfl-ion, 
and psychodynamics of behavior change. *Th-is princip {^''suggests that 
a) workshops must be mobile, b) materia Is /rTfust be. transportable, 
c) program* a^iv it i'es mus't be cl'ihical Cin the sense of focu'sing on 
real behav io!f i n i nd i vi dua I ciaSsnooms)' and d' organ izat ion of the 
.teacher centp^ as a social structure must ^include participant roles,, 
leadership roles within the individi:al schooh/\and leadership roj es 
^mong schools. The prifncipl e girggevSts u I timate -creation of^-^a 
representational system of decision .making and marlagement . 

: ' . ^ ' . \ - • ^ 

Use of Teachers to Train Teachers to the Greatest Possible Extent 

6^ Provision of Status, Morj^eiar y or Other- Rewards 

. ■ ■ . . ■ .p ■ 

I . ■ ' t . : 

M . . » . • 

.In the. past, teachers have/be^en tol(J that fhey must contribute- 
extra services, spend* time on 5.elf devjelopment* and part'ici-pa'te 
in a variety . of meet^'ngs because such act i vities ^are part of 
"being professional.*"* Currently teach^'rs are^ff i I iatlng'with 
organ-izations for the purpose Si^egoti at Tng salary 



' / ^r: I n 'npn*'-r I assroom activities.- -1+ is cleaX^^^t a teacher 
^•cer;f^er can^hly, b'e effective if its programs and activities 
are't.ied i nto> a reward system in the school al strict, wh ich 'it 
•^-r . sefjx/eSj. . Teachers who assume- i nst'ructJona I or administrative 
• • responkibi i ities will require compensation and/or status 
."'^ •■ recognition and/or released time. Teachers who participate 
in .center pnDgrams as learners wi l I require salary credit or 
.other forms _ of -rgv^.aTid. It i s unrea I i st i c* to assume that a_ 
^'^6• ;;t/^4eher center^.cah substantially effect the behaviors of - ^ > 
qrassroom teacheVs unless the cent^^ i s associated with an 
'^'effective -.reward system. 

^"0) Gentra^l i zed > Resource- Repositories . \^ 

■ : - -A ; . ■ ■ \ 

• . ■ ■■ ■ . . . \ 'f 

„ , Workshop activities must be readily accessible both in tefms 

■t.-V ' of ti-me -and geography 

The School District Must Ut'i I ize E'.xiyst i hg or Create New\ ^ 
, Assessment Capabi iities for Determi natioiY of Cost Effectiveness 

This means that the teacher centner programs aad^^activities must 
be designed in therms of^N^cost effectiveness;, s^p^pbrted by a 
. ■■ proper accounting system^and accessible to audit *^and eval uation. 



ifi^d School Level Organizations 



Teachers who participate, in center activities should be organized 
into working 'groups at the scho6^ buildrng level*. Otherwise 
there will be ■ IjttI e^mutual support for indiv^idual efforts to 
Tmproye. teachers who. ^je discovering* new. ideas, and--:e><per imenti ng 
wrth new procedures r/eqiij^hie personal and pjfof essional support^""""^^-^ 
from; interested coNeagues. " Where such^'siA^ is lacking, 



thJ intpetus for tho teacher to change frequently dissipates. 
Organizationally, this-nieans that the center's activities and 
programs must alv/ays be designed to focus upon groups of teachers 
at building level. The center should not only encourage oije 
teache\^ from a school to participate,' 

Qua I I ty Conti^ 1 , ' . 

The- teacher center must structiially organize so as to provide 
for a review of programs and activities by the teachers whom 
the center serves. An effective center must be responsive to 
the needs of the teachers but must be responsive to the teachers 
in a 'qual i tative way. Thic prfnciple suggests creation of a 
review panel of teacher- I eaoers who are responsible for the 
regular review and evaluation of center programs and activities. 
Where teachers are also responsbile for administration and budget 
control and/or operation of the teacher center activities, the' © 
review panel is an effective means for determining budgetary 
pr icr.i t ies . It also insures continuous feedback on the* quality 
and erforts both of active organizers and of active participants. 

c * 

Timing ' ' , 

Teacher center activities must be regular on-going, and routinized 
into the affairs of local schools and of^the district. The 
teacher center will .only be an effectiv^e means for facilitating 
improveme-nt" of ^teaching and advancement of educational progress 
if the activities and programs of the center are a regular part 
of teaching life. ' 
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B. PRINCIPLES OF PROGRAM DESIG"N 

( 1 ) Competency Based 

, ■ ' 

The teacher center program must focus upon development of operationally 
defined teacher competencies (behaviors). Otherwise, the center's / 
program can^not be measured in terms of cost effectiveness. 

(2) Relevance 
— j< 

• • * 

V Since the purpose' of creating a. teacher center is the support and 
enhancement of. teacher efforts to more effectively facilitate pupil 
learning, the primary relevance of center programs must be judged 
in terms of theoretical and empirital principles of learning. Where 
, the center ' s .programs focus upon experimentation or dcvelopment-of 

new methods and " procedures, these efforts must be designed to coniribute 
to understandings of learning processes and must do so in such a ^ 
way as to make it possible'^to disseminate these, understand i ngs wide-ly 
to all teachers serviced by th3 center. AM other criteria for 
judging the relevance of teacher center programs should be^ secondary. ' 
l^ere the materials or understandings are not capable of wide 
dissemination sind are not clearly tied to val id principles of 
learning, such ef f orts shou I d be caref u M y= rev i ewed by^a quality . 
control pane I . • ' 

(3) Sel f-Assessment . > • ' 

Whatever, thei r nature and whatever their purpose, teacher center ■ 
programs must provide systematic and objective means for continuing 
sal f -assessment by participating teachers. Ualess the teachers have 
* a means to analyze and measure ^he results of their own efforts to 
improve, they can not gain the degree of self-control which. charac- 
terizes a professional, nor can they gain the degpee of self-control 
Q that makes it possible for the teacher to achieve psychological as 
ERJjj^ wel.l as brgan i zat i ona I- security. By designing center programs so 
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that ^ they make possibje systematic se I f -assessment , .one is able to 
provide teacher participants with the rnechan i sms for makincj their 
"own individual classrooms into cl^.hics for self-improvement. 

(4) The Classroom Clinic * ^ . 

By localizing the. teacher^ center actvi*vities into the school and into 
• the classroom, and by providing teachers with a systerpatic means for 
continuing^ self-assessment, the center makes it/possible for teacher 
parlicipants to view their own classrooms as clinics for use in 
experimentation by each teacHer within his own' cl assroom. A teacher . 
who approaches his classroom with this orientation has a means for 
monitoring his own be^havior, has opportunities a^d mechanisms for-, 
experimentation (and for analysis of results of experimentation), 
and has a buiif-in means for reinforcing and supporting his needs 
for relevance and motivation. The two principled of self-assessment 
and the classroom clinic encourage design"'of a sel f~development 
program capable of activating those psychodynamic processes whi.ch 
■lead to lasting changes in teaching behavior. 

( 5 ) Implementation an5 Assessment of New Practices 

* . • "* 

An- effective teacher center will fot:us\ its efforts on Implementation 
and assessment of new curricula, new teach i ng ' procedures and new 
materials; by individual teachers and groups of collaborating teachers./ 
Such new approaches may be designed through^teacher center activity / 
or may have been imported from without the district. .; 



ERIC 



15 - 



(6) Program Development and Exper im(jfitat i on 

A pniniary focus of teacher confer programs must be upon the dcvetop-- 
ment of new teaching procedures, new materials and new curricula 
through the indiviidual efforts and participation of cooperative 
planning. . - 

I 

(7) Communication Across Sut>ject and Grade Levels 

Teacher, center prog aryis must be designed so as to facilitate communi- 
cation of joint planning across subject and grade I eve I s ^thereby 
leading to increased articulation of teaching procedures a^fid curricula. 
? ' Efforts to articulate procedures and curricula will benefit the 

children and wil'l also contribute to the professionali zatton and'further 
training. of the teachers thenselyes, 

(8) Training- ^ . „ 



\ 



Activities and programs must provide continuous training in. the 

s * . , 

V ^ - '■ 

concepts and methodolog i es* of social science, physical science and 
humanities, so as to make it possible for continuous upgrading of 
teacher knowledge. HOWEVER, such training must be geared to the 
improvement of curricu'la and be cons i stentjvrtB- the principles ' 
of teachers-teachi ng- teachers. When, for example, teachers frorfi a 
district attend a National Science Foundation workshop, the teacher 
center should make it possible for the d i ssem i nation of the learnings 
from that workshop throughout the district, - 



/ 



(9) Articulation of Classroom and Home T*eachi ng 



Teacher center programs must be designed so:.a5 to facilitate articula- 
tion and^ complementarity of the content and procedures of teaching fn 
school with those chi Idren learning at home or in the community. A 
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•oerious -attention to this design principle wi I ! result in ^he 
creation of 'a program for parent use and v/hich ca- function either 
independently or in close cocpGrat ioii v/ith ihe center (]evelopmei + 
prbgrams for teachers. This design principle is important because 
it encourages^ efforts to make the learning environnent for the 
individual child continuous between' home and school. Such continuity 
is not dependent upon^special curriculum and teaching materiais designed 
for home, use, but rather it \s_ dependent upon the cont i nu) ty of 
'emotional and of inter-personal environment created as a result of 
teacher and parent actions towards the child. is also dependent 

upon teacheVs and parents utilizing their natural surroundings as 
a rich basis for facilitating language and conceptual learning 
in their chil-dren. 



,(10) Community Resources 



■V 



Program planning and development activities of the teacher; center 
must exploit and maKe creative use of al I resources available within 
the community, always focusing upon improvement of instruction and 
learning.. 



( I J ) j Rosource Center 

t 

An effective teacher center will create and make regular use ot a 
resource center which i ncl udes *both -commerc i a I and teacher-made 
materials. Primary emphasis should be upon, identification of promising , 
practices of the teachers 'in the area and upon creation of workshop 
packages which are capable of d i ss(^mf nat i ng those practices across 
the district. Such a focus places a premium on teacher development 
and, experimentation with new procedures and practices and also* serves 
to enhance the professional achievements of local teachers. A 
esource center should also maintain an on-going data record - 
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(audio-tapes, video tupos-, written obse.rvat i ons , etc.) of both good 
• and bad programs, procedures and precticer.. Such records can be 
used by teachers themselves as a ba^is tor future planning and for 
review of past -efforts. As teachers become more profdssional they ^ , 
will have a great. ^r need for^^ local mad; data records which will 
^ allow them to make sound and informed judgments based upon past 

' exper i ence. , " ^ ' ■ , 

(12) Growth Patterns 

* ■ •. '' * 

To be effective as a means of enhancing purpose and professional 
identity, the teacher cente^ must, from^the outset, create and 
> act upon an image of teacher management, teacher deci^sion making 
. and participation. This means tha't the center must initially be 
^'^S^s^gned as a "grass roots" operation. I h such a des ign , . i n i t ia I 
fr^.. participants become leaders and instructors for those to follow. 

Growth is a matter of the actions of teachers uponj other "feachers. 
A wise administrator Would begin on a small scale with a program 
del iberately 'des igned to create lead teachers capable^of training . 
colleagues at th© local school levek Administrative superstructure, 
elaborate space needs and all of the panoply of organizational, 
elaboration must be a nat* ra I development flowing, from the succes^- 
ful activities of the leac teachers working in the^ district. 

^ - ' OVER-ARCHING DESIG N PRINCIPLE 

w ^ 

While all of the foregoing des ign pr i nc i pi es^ are important as foundations 

for 'creating a teacher center, they must be subsumed, under, and interpreted 

^ . . . 

in terms of, a general principle oi ' professional responsibihh^. ^'Vihafever 
a teacher center does, however it i s organiz'ed, and wha^j^^^r it«. program ^ 
content, the teacher ..center must give primary, intensive and continuing 
attentjion 'to • he I p i ng teachers become fundamentally responsible for their 

B 

o . ■ . 

FRir 
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own development. Prof ess iona I i zati on of teach i nrj w i I I only occur as a 
cphsequence- of teachers ih ha rge numbers accepting the '.respons i b i I i ty for 
continuing self-assessment, for- conti nu i ng ''se I f -development anjj for con- 
tiiauing. experimentation. The primary purpose of the Teacher Venter shpuld' 
be to make this possible. 
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